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Note: See the other related deconstruction items on the class download site:

1. Deconstruction of a curriculum.

2. Validating Deconstruction Questions.
The fundamental idea of deconstruction is to strip away layers of a given construct to find the actual meaning of what something claims to be. Overall, deconstruction is engaging in reflective expose' and critique of any given construct. As reflective practitioners, we also reconstruct the original construct based upon the values,  dispositions, and purpose of empowering teaching. 

 Deconstruction is a method that takes a construct, such as a curriculum or, as in this case, a lesson plan deconstructs it and then reconstructs it based upon the revelations and findings of the deconstruction. When we deconstruct something we engage in informed and reflective expose’ and critique to discover the construct's truths, fictions, illusions, and, most importantly, its real (actual) impact on the people affected by it.

Deconstruction questions and issues particularized to lesson plans

---> Note: The following is a simple application of the principles of deconstruction to the examination of a lesson plan or unit plan. The primary caveat is that the examination of a single lesson plan is limited without giving consideration to the set of lesson plans that form the unit plan or reflect the larger curriculum narrative.
Overall:

1. What is the intended or stated purpose of the lesson?

2. Is it clearly articulated and thoughtful?

3. After reading the lesson plan, can you reasonably clearly picture what will be going on in the class?

4. Does it seem to be standards-based, outcomes-based teaching?

5. Is it empowering intellectually?

The Instructional Objectives:

1. Is the knowledge to be learned explicitly stated?

2. Is the knowledge appropriate, usable and powerful? (Empowering)

3. Do they contain explicit usable concepts, principles, or ideas?

4. Or, are they simply listing factoids?

5. Do the instructional objectives reference an authentic activity? 

The Teaching-Learning Activities and Assignments: 

1. Is there a reasonable set induction to start the lesson or unit?

A. The set induction compels the interest of the student and moves them from things they already know into the new, yet-to-be-learned knowledge.

2. Does the primary activity-assignment compel the interest of the learners?

A. Is there a source of incoherence that creates a mystery, a problematic situation for the students to solve or resolve?

3. Is the activity appropriate for using the knowledge stated in the instructional objectives?

4. Does the activity-assignment provide the student the opportunity to learn, to experience using the knowledge stated in the instructional objectives as the primary means of resolving the problem?

A. The test of this is: Read the assignment and then ask-- What knowledge is needed to do the assignment?

B. If the knowledge required to do the assignment does not include the knowledge stated in the instructional objectives, then the opportunity to learn the specified knowledge is absent and the activity is not valid.

C. An activity-assignment is valid when it requires the student to use the knowledge it claims to require.

D. Then ask if the activity-assignment can be successfully completed using surrogate knowledge.

E. If the answer to the preceding question is "yes," then the activity is still not valid but, there is opportunity to learn (to use and experience) concepts, principles, and ideas via the hidden curriculum.

F. Is the activity-assignment reasonably authentic?

Note: An authentic activity is one that has congruence with the real world and is representative of a situation where the knowledge being applied is reasonably analogous to or congruent with real-world applications.

G. If the assignment is not valid, authenticity is moot.

H. If the assignment is not authentic, but has been deemed valid then what the student is learning is miseducative (Dewey, 1938). The student is learning the inappropriate use of the knowledge and, therefore, being mis-educated and deskilled.

5. How does the activity-assignment function to facilitate the relationship discussed by Dewey between the psychology of the child and the logic of the subject matter?

A. Does the student have decision latitude in determining how to solve the problem?
      (Yes = empowering)

B. Is the student required to replicate specific steps listed by the teacher?
     (Yes = deskilling)

C. Are there multiple approaches to solving the problem?
     (Yes = empowering)

D. Are their multiple solutions/resolutions to the problem?
     (Yes = empowering)

6. Does the activity-assignment encourage or require critically reflective thinking?

A. Are any elements of critically reflective thinking contained in the instructional objectives that are articulated in the assignment?
     (Yes = empowering)

B. Are any elements in the activity-assignment contrary to or an obstacle to developing skills and dispositions toward critically reflective thinking?
      (Yes = deskilling)

7. Are there likely to be supports (scaffolding) for the students to meet the challenges of the activity-assignment?

8. Is the level of difficulty appropriate for the characteristics of the learners?

9. What will give the students the sense of being able to accomplish and make them actually want to do well?

10. Are there conspicuous sources of incoherence outside the assignment itself?

A. Distractions leading to divided attention?

The Hidden Curriculum-Collateral Curriculum and Null Curriculum:

1. Is there a hidden curriculum, especially values and dispositions?

A. What is being learned from the hidden curriculum?

B. Is it valid, desirable, and empowering?

C. Is it reproducing the dominant ideology?

D. Do you think the teacher is conscious of it?

C. What epistemological assumptions are conveyed by the hidden curriculum?

--> Knowledge for knowledge's sake? (Terminal Knowledge)
--> Knowledge as busy work? (Expeditious Knowledge)
--> Knowledge as a means to and end? (Instrumental Knowledge)

2. Is there a Collateral Curriculum?

Note: The collateral curriculum is designed intentionally to afford students the opportunity to learn empowering concepts, principles, and ideas peripheral or outside the subject being taught. Though the teacher intends learning outcomes for the collateral curriculum, the knowledge is not specified in the instructional objectives nor is it assessed. In this sense, the collateral curriculum is a planned hidden curriculum.

A. What is being learned from the collateral curriculum?

B. Is it appropriate to the ideals of empowerment and democracy?

3. Is there a null curriculum and if so, what does it deny the student an opportunity to learn that would be valuable?

The Assessment:

1. How are students assessed?

2. Does the primary assessment compel the interest of the learners?

A. Is there a source of incoherence that creates a mystery, a problematic situation for the students to solve or resolve using the knowledge in the instructional objectives?

3. Is the assessment valid?

A. Are all concepts contained in the instructional objectives assessed?

B. Are things assessed that are not in the instructional objectives?

4. Is the assessment authentic?

5. Does it sort students in ways other than by what the student actually has learned?

Overall:

1. Is the student enabled/empowered/emancipated/liberated or limited/deskilled/oppressed/disenfranchised:

A. Personally (as an individual)?

B. Economically, Socially, Politically (as a member of the collective)?

C. Vocationally?

D. Spiritually?
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